Module Nine

1. Permission, Necessity and Prohibition

This section focuses on the modal verbs can and must, and the modal-like structure have to. They are used
here to give permission (can) or refuse permission (can ), talk about things that are necessary (must, have
to) and unnecessary (don t have to), and things that are prohibited (mustn ¥). These structures are used
when talking about rules and guidelines.

Before you start, elicit or pre-teach permission, necessity and prohibition.

1.1 In the dormitory

A. Establish the situation: a boy is moving into a dormitory of a new school, and he is asking about the
rules for living in the dormitory. Elicit some questions Nyi Nyi might ask, and write them on the

board:
Can | ...study after the lights go off?
...smoke cheroots in the dormitory?
Do I have to ...cook breakfast?

...share a mosquito net with other boys?
Elicit students’ predictions about the answers to these questions.

B. Pre-teach roster, disturb, share, go off (as in ‘the light/the electricity goes off”) and generator.
Play audio 9.1. Students listen. Were their predictions correct? Students complete the sentences.
Answers:
He can study after the lights go off.
He can’t smoke cheroots in the dormitory.
He has to cook breakfast sometimes.
He doesn’t have to share a mosquito net with other boys.

C. Ifyou are teaching in a school with a dormitory, make a class list of the rules.
If not, discuss these rules. Are they similar or different to other dormitories the students know?
What rules have the students experienced? Make a class list.

D. Students work in groups of 4 or 5. Think of a list of questions Nyi Nyi could ask about rules for
living in the dormitory. Encourage groups to think of as many questions as possible, using the ideas
in the book, and their own ideas.

E. Students roleplay this situation. In pairs, they ask and answer questions about the dormitory rules.
Get a few pairs to perform their roleplays to the class.

1.2 can and can’t

A. Students write questions requesting permission to do things, using Can I...?
Answers:

2. Can I use / borrow your bicycle?

3. Can I see / look at your notes?

4. Can I go to the meeting?

5. Can I use your toilet?

6. Can I smoke a cigarette?

B. Elicit from students how to make the requests more polite.
Possible answers:
* By adding ‘please’ at the beginning, before the verb or at the end, e.g. Please can I borrow
your bicycle? Can I please see your notes? Can I use your toilet, please?
* By using could instead of can, e.g. Could I borrow your bicycle? This makes it a little more

formal.
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C. Students look at the situations, decide whether to give or refuse permission, and write sentences.
Encourage them to use /'m sorry when refusing permission, as it makes the refusal more polite.
Answers:
2. You can use/borrow my pen.
3. I'm sorry, you can 't borrow my motorbike. It's broken.
4. You can use my bag.
5. I’'m sorry, you can't wear shoes in here.
Tell students to read the can section of the Language Reference.

1.3 have to and don’t have to
Students read the explanation of have to and don t have to. Check that they understand the explanation but
don’t worry if they find it confusing, as there are some demonstration examples following it.

A. Establish that Nyi Nyi has underlined the very important things in his diary. The other things are less
important. Students write sentences about Nyi Nyi’s day, using Aas fo for the important things, and
doesn 't have to for the things that are less important.

Answers:

He has to meet his maths teacher at 9am.

He has to read pages 24-32 of his economics book.

He has to wash his white shirt.

He has to meet Mary at 2.30 and get the library keys (OR: At 2.30, he has to meet Mary and get the

library keys. OR: He has to meet Mary and get the library keys at 2.30).

He doesn t have to invite Mary for coffee.0

He doesn t have to do his science homework.

He doesn t have to play football.
Point out that with the don t have to sentences, he can do these things if he wants to. However, it is not
necessary that he does them.

B. Students fill the gaps in the conversation with things Nyi Nyi has to do, and things he can choose not to do.
Answers:

2. ...s0 _I have to wash my white shirt .

3. ...s0 _[ have to read pages 24-32 of my economics book .

4.1 _don't have to do my science homework

5.1 have to _meet Mary and get the library keys at 2.30 .

6. Well, I _don t have to invite Mary for coffee .

7. No, I dont have to play football .

1.4 Children’s questions

A. Students imagine they are small children, who disagree with their parents. They look at the situations, and
write sentences asking if they can do other things, using can and have to.
Answers:
2. Do I have to eat rice and vegetables? Can I eat sweets and biscuits?
3. Do they have to go home? Can they stay here?
4. Do we have to go to school? Can we sleep?
5. Do I have to wash? Can I play this game?
6. Do I have to wear a jacket? Can [ wear a T-shirt?

B. Students write the parent’s answers to these questions.
Answers:
2. Yes, you have to eat rice and vegetables. No, you can't eat sweets and biscuits.
3. Yes, they have to go home. No, they can't stay here.
4. Yes, you have to go to school. No, you can't sleep.
5. Yes, you have to wash. No, you can 't play that game.
6. Yes, you have to wear a jacket. No, you can t wear a T-shirt.

C. Students work in pairs. Partner A is a parent, Partner B is a small child. They ask and answer the questions.
Encourage them to act — the child should sound like a complaining child, and the parent should like a strict
parent.



3.2 What do these people do?

B. Students choose two other jobs they know about, and complete the bottom two rows of the chart.

C. Students write the information on the bottom two rows of the chart as a paragraph.

3.3 Aung Mon’s career

A. Look at the words in the box, and make sure the students are familiar with them.

B. Read the text about Aung Mon’s career history.
The parts in italics are in the wrong word order. Students sort them out.

Answers:

1. he wanted to be a lawyer.

2.in 1996, he started studying law at university ~ OR
he started studying law at university in 1996.

3. He got a job in a clothing factory.

4. He got the job and he enjoyed teaching.

5. He wanted a better job.

C. Students complete the chart about why Aung Mon left each job.

Answers:
job reason he left or changed
student He quit because he had to support his family
dishwasher He left his home town

factory worker

He was fired because he came to work late.

gardener

He quit because his employer didn 't pay him

teacher

He was promoted to head teacher.

head teacher

The school s funding ran out

translator

These jobs were only part-time and temporary.




D. Pre-teach successful, applicant, legal rights.
Students read the job advertisement. They decide what he must have (necessary things) to get the
job, and what would be useful (but not necessary).
Answers:
essential - fluent spoken and written Burmese and English
- management experience
- computer experience
useful - legal qualifications
- other language skills

E. Pre-teach laptop, translation.
Play audio 9.4. Students listen, and complete the chart.

Answers:
Burmese language yes
English language yes
Management experience yes
Computer experience ves
Legal qualifcations no
Other language(s) yes

Students decide whether they think Aung Mon will get this job or not, and explain their reasons to
the class.

3.4 Jobs and training

A. Pre-teach essential. Students read the job advertisements. Clarify anything they don’t understand.
Ask a few comprehension questions about each job or training, e.g.
What languages does the weaving trainer need?
Why do you think the trainer needs these languages?
What does the teaching job involve?
How long does the management training last?
Etc.
Ask students which of these they might like to apply for.

B. Students complete the table with essential and useful skills. This is similar to exercise 3.3 D.

Answers:
essential useful
- over 35 . .
Weaving Trainer - expert weaver - experience as a trainer
- speak Mon and Burmese | Thai language skills
- university degree (maths) |- teaching certificate
Maths Teacher - speak and write English |- other language skills

and Burmese - teaching experience

- two years’ experience in a |- be a community leader, teacher, member

Management Trainee . o , .
community organisation of a women's or youth organisation




C. Here are three responses to the advertisements. Students read through the letters. Clarify anything
they don’t understand. Will any of these applicants succeed?
In groups, students discuss each application. Groups present their ideas to the class.
Students match the numbers and sentence parts.
Possible answers:
2 will probably get the job, because she has all the right skills.
1 might get the job, if there are no better applicants.
3 probably won t get into the training, because she doesn t have enough experience._

D. Brainstorm a list of questions you might ask at a job interview, and write these questions on the
board.
Students work in pairs, and select one of the jobs or trainings.
Partner A is applying for this job or training. Partner B is the boss, and is going to interview the
applicant. Give them a few minutes to prepare what they are going to say. Then students roleplay a
job interview.
If you have time, get a few students to perform their roleplay to the class.

Extra Idea

Students do a research assignment. Individually or in pairs they interview
someone in their community about their job: what duties it involves, if the
working conditions and pay are good, why they decided to do this job,
etc. You might like to brainstorm possible questions they could ask frst.
Students present their fndings to the class.
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3.5 Story from pictures

A. Students look at the pictures. Elicit what is happening in each picture.
Answers:
1. 4 job interview scene. The boss is interviewing the applicant.
2. The woman is ringing the boss to make an appointment. She's writing her CV.
3. The woman is working on a computer (she has got the job).
4. The boss is angry. He's firing the woman.
5. The woman is looking at a job advertisement for office staff.

B. Students order the pictures.
Answer: 5, 2, 1, 3, 4

C. Do a Collaborative Chain Story with the class using these pictures.
One student says the first sentence of the story, the next student says the next sentence, etc., etc.
Keep doing this, telling the story many times if necessary, until all students in the class have
contributed once or twice. Encourage students to add extra details, and use their imaginations.
If you have a big class, you might like to divide the students into groups for this activity.

D. Look at the ‘Six months later’ picture. Elicit a description.
Same office, the woman is now in charge, and the former boss is cleaning.
In groups, students think of a story that explains this process — what happened between Picture 4 (The
woman is fired) and this picture (7he woman is in charge).
Each group presents their story to the class.
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3.6 Sabay’s job

A.

Brainstorm about Cambodia. What do students know about Cambodia? Write their ideas on the
board. Look at the photos. Elicit descriptions of each photo.

What, and who, are in the photos? (The top left photo is Sabay.)

Ask the students what they think Sabay’s job is, what type of organisation Rajana is, and what
Rajana does.

Students look at the photos and identify these items. Some items are in more than one picture.
Encourage them to use their dictionaries, or pre-teach the vocabulary.

Answers:

a gong — Picture 4

some silk — Picture 3 (these are silk scarves)

some handicrafts — all the pictures have some: in the background behind Sabay in Picture I,
inside the shop in Pictures 2, 3 and 4, and the people in Pictures 5 and 6 are making

them. (Handicrafts are traditional items that people make with their hands or only using

simple tools.)
some tools — Picture 6 (the man is using them)
a landmine — Picture 4 (the gong is made from a landmine)
some scarves — Picture 3, and Picture 1 behind Sabay.
a silversmith — Picture 6 (this man is a silversmith)
a customer — Picture 2 (in the shop)
some cards — Picture 2, Picture 3 and Picture 5 (these women are making cards)
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C. In pairs, students guess the answers to the questions.
Pre-teach the vocabulary in the box. (Design can be a noun or verb, a General Manager is the person
in charge, and market research is when people gather information about whether people would want
to buy something.)

This recording may be quite difficult for the students to understand because:

* it is a real interview, not written first, or rehearsed. Therefore there are many pauses, repetitions

and ‘ahh... ummm... er...", and a lot of grammar mistakes.

» Sabay's English is good, but not completely fluent, and he has a strong Cambodian accent.
However, it is important to expose students to authentic (real) English. When people speak to each
other, they don't always use correct grammar, and they often pause, repeat and say ‘um... er... ah...’
Students need to learn to speak and understand English with many different people, from dlﬁ‘erent
countries, with different levels of English.

D. Pre-teach sort (n) (kind, type), former, provide. Play audio 9.5 two or three times. Were students’
predictions correct? Students answer the new questions.
Possible answers to all the questions:

1. Traditional Cambodian handicrafis:
silver jewellery, silk scarves, palm leaf
boxes, cards, bamboo crafis, gongs

2. Villagers, and young Cambodian people
working at the shop.

3. He's the General Manager of Rajana.

4. An NGO called Southeast Asia Outreach.

5. They make them into gongs.

6. Yes, there are.

7. Yes, the workers are happy because they
get fair wages, and can help their families.

8. No, Rajana have been independent since
2000. They don t receive any funds or
donations from NGOs.

E. Play the last part of the audio again. Students make notes about Sabay’s duties.
Answers:
- do the accounts - market research - design - sometimes he has to help in the shop
(Sabay doesn’t say in the interview, but he also has to manage the staff in the shop, and the workers
who make the handicrafts in the shop.)
Discuss with students whether they would like to do Sabay’s job. Why or why not?

4. some and any + one/where/thing

In this section, students focus on the pronouns someone, something, somewhere, anyone, anything,
and anywhere to describe non-specific people, things and places.

4.1 Guess

A. Pre-teach giant (adj) (very big). Students look at the pictures. Point out that the place where the
woman has left her key in 1, the woman the man is looking at in 2, and the thing in the pot in 3, are
unknown. Look at the pictures and use them to present someone, something and somewhere.

somewhere — The woman doesn’t know where her keys are.
someone — The man isn’t sure who the woman looks like.
something — The boy doesn’t know what is in the pot.

B. Students read the descriptions, and identify the thing, place and person.
Answers:
1. spoon 2. hospital / clinic 3. uncle

C. Students write the sentences with the correct word.
Answers:

2. Someone is at the door.

3. I'm buying something for my teacher s birthday.

4. Put your coat somewhere.

5. She's going somewhere to meet her friend.

6. ['m trying to contact someone from the youth group.

Module 9



4.2 anyone, anywhere, anything

A. Establish the situation: Tin Tin Mya is studying in Australia, and her friend Nan Htwe is writing to her,
wanting to know about Tin Tin Mya’s life in Australia.
Students read the letters, and fill the gaps in Nan Htwe’s reply with anywhere, anyone and anything.
Answers: anything, anywhere, anyone

B. Students complete the table.

Answers: positive negative question
person someone anyone anyone/someone
place somewhere | anywhere | anywhere/somewhere
thing something | anything something/anything

Make or elicit these points:
 The rules for the positive, negative and question structures are the same as for some and any. We use
someone, something, and somewhere in positive sentences, offers and requests and anyone, anything
and anywhere in other questions and negative sentences.
* There is no difference between someone and somebody.
If you like, give or elicit some more examples, e.g. [ went somewhere interesting yesterday. Did you go
anywhere interesting? He didn 't go anywhere interesting. Would you like something to eat? I dont want
anything to eat. Can you see anything? I can see something. etc.

4.3 Where’s the calculator?

A. Play audio 9.6. Elicit the situation, and the problem.
Answer: Sayama Win can't find her calculator. Saya Seng Li is helping her look for it.

B. Play the audio again. Students answer the questions. Tell students that some questions don’t have yes/no
answers — I/We don t know is also an answer!

Answers:
1. Someone — we don t know exactly. 3. We don 't know.
2. We don 't know. 4. It is very untidy.

C. Students read the text, and fill the gaps with someone, anyone, somewhere, anywhere, something or
anything.

Answers:
Sayama Win has lost her calculator. She’s looked in the staff room, but she can’t find it _anywhere . One
problem is that the staff room is very untidy. It might be _somewhere in the staff room, but there’s a lot of
stuff there. _Someone should tidy it.

Maybe _someone came in and borrowed it. However, she doesn’t think _anvone entered the staff room,
as it was locked. Unfortunately, Sayama Win needs her calculator now. She has to write her maths tests, but
she can’t do _anything without her calculator!

4.4 Questions and answers

A. Students write true answers to the questions. Encourage them to give extra information, e.g.
Yes, I went to the cinema. OR No, I didn t. I stayed at home.

B. In pairs, students ask and answer the questions.

C. In groups of four or five, students make lists of questions to ask about last weekend, using any + thing/one/
where.
If you like, do this as a Group Brainstorm Competition: give the class three minutes to write as many

questions as possible. The group with the biggest list is the winner.

D. Students get into pairs with a person from outside their group. They ask and answer their group’s questions.
Get a few students to report back to the class about their partner.
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5. Pronunciation: -er and -or
This section focuses on pronunciation of -er and -or word endings. These endings are commonly used to make
nouns out of verbs, especially for people and jobs, e.g. to drive / driver, to visit / visitor. They are also quite
common noun endings generally. They are usually pronounced with a schwa in British English (students may
recall the schwa sound from Module 2). American speakers usually sound the » as well: /or/

5.1 People, jobs and things

A. Students look at the list of words, and circle the jobs. Write some of the words on the board, point to
them, and elicit pronunciation. Play audio 9.7. The audio lists the jobs and non-jobs.

Answers:
Jobs — ambassador, director, builder, miner, farmer, lawyer,

doctor, counsellor, sailor, actor, footballer, coordinator
Non-jobs — tractor, villager, newspaper, cooker, passenger,
folder, stapler, dinner, prisoner, paper, helicopter, minor,
winner, foreigner, generator, container, customer, member,

shower, typewriter, visitor
The endings of all these words are schwas.
Play the audio again: students repeat.

. Students select eight words from the box, or fewer if you don’t
have much time. They make sentences explaining the meanings of

these words using someone or something.

Language/Culture Notes

A cooker is a machine used for
cooking. A cook is a person who
cooks.

A miner is a person who gets
coal, metals or gems out of the
ground. Aminor is a person under
the age of full legal responsibility
(or an adjective meaning ‘not
important’).

. In pairs, students read their definitions to their partners. The partner

checks the accuracy of both the pronunciation and the definitions, and corrects them if necessary. If you
have time, get a few students to read some definitions to the class.

5.2 Sentence dictation

This section gives extra practice of words ending in -er and -or. If you don t have much time, or do not think it
is very useful for your students, you can skip it.

A.

B.

C.
D.

Individually or in pairs or groups, students brainstorm a list of words ending in -er and -or. Give them a

time limit, such as two minutes.

Students write five sentences (or fewer if you are short of time) using the words from their lists and/or
from the box in 5.1. The sentences should each use at least two of the words. Encourage students to use

three, four or five words in one sentence, if they can.

Students do a pair dictation. Partner A reads her/his sentences aloud: Partner B writes. Then swap roles.

Students check each others’ sentences.

6. Listening Fluency: How Many?

This is a listening fluency section: it provides general
listening practice for students. The song ‘Blowing in the
Wind’ is about peace. The exercises encourage analysis
of meaning, rather than learning new language structures.
Metaphor is introduced — students might find this quite
difficult, depending on their prior learning experience.

6.1 Song: Blowing in the Wind

A.

B.

Ask students if any of them have heard of Bob
Dylan. What do they know about him?

Play audio 9.8. Students listen to the song, and
count the questions.

Answer: 9 questions.

Language/Culture Notes

Bob Dylan (born May 24, 1941) is an American
singer-songwriter, musician and poet. He is one
of America’s most famous musicians. Much of
Dylan’s best-known work is from the 1960s, when
his music became popular with American political
activists. ‘Blowing in the Wind’ became an anthem
of the anti-war and civil rights movements. He
remains an infuential artist; his most recent album,
Love and Theft, was very popular in the US. He
likes to sing traditional folk tunes and country/
blues. Many of his songs have political themes:
injustice, racism, war and other social issues.
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C. Play audio 9.8 again. Students listen, and match the question halves.

Answers:
How many roads must a man walk down before you can call him a man?
How many seas must a white dove sail before she sleeps in the sand?
Yes and how many times must the cannonballs fly before they are forever banned?
Yes and how many years can a mountain exist before it is washed to the sea?
Yes and how many years can some people exist before they re allowed to be free?
Yes and how many times can a man turn his head and pretend that he just doesn t see?
How many times must a man look up before he can see the sky?
Yes and how many years must one man have before he can hear people cry?
Yes and how many deaths will it take ‘till he knows that too many people have died?

D. Students look up the meanings of the words in their dictionaries if necessary, and use them to fill the
gaps in the sentences.

Answers: 1. sail 2. banned 3.exist 4.dove 5.allowed 6. cannonballs

6.2 Metaphor and meaning

A. What does Bob Dylan mean when he says ‘the answer is blowing in the wind’? Discuss this question
as a class, preferably in students’ first language. There is no exact right or wrong answer to this; it
depends on students’ opinions.

Possible answers:

- These questions cannot be answered.
- The answers are in the air, always moving, not possible to see them clearly or catch them.
- The answers are everywhere, all around us.

B. Elicit or explain metaphor [met-a-for]. Use the information in the box below. If you like, elicit some
examples of metaphor in students’ L1.

Language/Culture Notes

Sometimes we explain one thing by comparing it to another. This kind of phrase is called a metaphor.
When you speak metaphorically, people understand that you mean something different from what you
say. Here are some examples of metaphorical language:

» She cried a river of tears when her parents died.
 The clouds at sunset are a rainbow of colour.
* You are a horrible monster and | will never marry you!

There is no direct translation for the noun ‘metaphor’ in Burmese. However, ‘to speak metaphorically’
is oogmze[gocoos (it also means ‘to exaggerate using fgurative language’). Below are some common
examples of metaphors in Burmese.

. 39873“% eﬁ[: (‘to break off the shoots’, i.e. to rob someone’s future, destroy their prospects)

» The sanghkha, dhamma and scriptures are often called qmﬁgoof?:&s (‘The Three Gems’)

« sp00pSiecos (little liver', i.e. sweetheart, beloved)

Divide the students into groups, and give each group one of these questions from the song:

- How many times can a man turn his head and pretend that he just doesn t see?
- How many times must a man look up before he can see the sky?
- How many years must one man have before he can hear people cry?

In groups, students try to think of the real meaning of these metaphorical questions. There may be
more than one possible answer. The aim is to get students to think as imaginatively as possible.

C. Once groups have decided on the meaning (or meanings) of their question, they should think of some
possible answers to it. Groups then present their questions and answers to the class.
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7. Writing: CVs
This section looks at CVs — Curriculum Vitaes [vee-tayz] — the formal document people need to write in order
to apply for many jobs, training courses and scholarships. It covers both content and format of CVs.

7.1 What’s in a CV?

A. Discuss CVs (a list of a person’s education, work experience, and other achievements, used to apply
for jobs and sometimes training courses). Students read Yan Naing’s CV. Clarify anything they don’t
understand. Individually, or in pairs or groups, students answer the questions.

Answers:

1. To summarise information about you, so that people can decide if you are the right person for a job
or course.

2. The most important things on a CV are your contact information, education, qualifications and
work experience. It's a good idea to add any interests or special skills you have, including language
skills, and any awards or publications you have. See the Language/Culture Notes for advice on
biographical details.

3. Not a lot. Language/Culture Notes

4. High school graduation certificate, BSc (Bachelor of In some countries it is inappropriate
Science) degree, a two-week teacher training certificate. | to put biographical information such

5. 2000 as age/date of birth, marital status,

6. Trainee teacher ethnicity or religion in a CV. If you are

applying to a Western organisation,

B. Students look at the information about Aung Mon on page 140, you don’t need to include these details,

and fill in the information for him. Some information is not

available, so students should use their own ideas.
Answers:
1. Rangoon (students can think of an address, phone number and/or email)
2. High school certificate (probably 1996), 1 year of a BA in Law (1996)
3. 1999-2001: Head teacher, 1998-1999: Teacher, 1998: Gardener, 1997-1998: Factory worker,
1996-1997: Dishwasher
4. Management, teaching, some knowledge of the law
5. Burmese, English, Mon

C. Students read Nang Si’s and Zainab’s CVs. Clarify anything they don’t understand.
Answers:
Nang Si’s CV
* There are no contact details (address, phone number or email address).
* There is no logical order to headings. Usually we put the more important categories (education and
experience) first, and optional extras (interests) towards the end.
» When including details of work experience, such as job responsibilities, we don t usually write in
complete sentences — you don t need to start with ‘I’. It is also a good idea to make these phrases
the same style: all starting with a past tense verb (i.e. ‘helped’, ‘hired’, ‘checked’, etc.), or a
present tense verb, like in Zainab's CV, or all using gerunds (‘writing’, ‘hiring’, etc.).
Zainab’s CV is much better, because it lists all the information in logical order. It is clear and easy to
read, and has all the essential contact information.

D. Students answer the questions.
Answers:
1. No (see C above).
2. We usually use reverse chronological order, i.e. the most recent goes at the top, then the earlier ones
after that in reverse chronological order (most recent to earliest).
3. Some people include a photo, or biographical information (see the Language/Culture Notes).

E. Students write their own CVs. Before they start, they should write out all the CV categories and note
the information for each category. Get them to think about the details of any jobs they have done. How
will they phrase them? Point out to the students that even if you don’t have much education or work
experience that would look important on a CV, it doesn’t mean you can’t write a good CV. It is important
to present whatever information you have clearly and in logical order. Students should follow the format
of Zainab’s CV.
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8. Thinking about Learning: Speaking Strategies (1)
This section reviews and expands on spoken communication techniques from previous modules, with
a strong focus on communication repair. It also provides a list of key phrases that are useful when
communication breaks down. (Speaking Strategies 2 is in Module 10.)

8.1 How do you feel about speaking English?

A. These four people have different feelings about speaking English. Read what they think. Clarify
anything students don’t understand.

B. In groups, students discuss each view. Do students feel the same as any of these people? How do they
feel? Each student thinks of a short sentence to describe their feelings about speaking.
One member from each group summarises to the class.

Win Tin feels embarrassed when he makes
mistakes in speaking. He thinks people don't like it. Su Su
enjoys speaking; she speaks as much as she can. She doesn't
mind mistakes. I sometimes like...

8.2 Situations and strategies

A. Students read through the situation and decide what they would do. Discuss the situations as a class.
How would they communicate the message? Elicit ideas of ways to communicate the message.

B. Students work in groups of 4 or 5. Give one member from each group the phrase fiv eggs. Make sure
other group members can’t hear or see the phrase. These students go back to their groups and try to
communicate this phrase without saying or writing the words fiv or eggs. They can draw, mime or
write / talk using other words. When the group guesses the phrase, another group member comes to
get a new phrase. Which group can get five phrases first? Here are some ideas for more phrases, or
make up your own.

The bus station at three o’clock
My grandmother s table

A pregnant buffalo

Science exam

The teacher is late

C. This quiz looks at different communication strategies. The aim is for students to think about the
strategies they already use, and to give them new ideas.
Students read the quiz. Clarify anything they don’t understand. Then they complete the quiz, circling
yes, sometimes or no, depending on how frequently they use these strategies.
Discuss the quiz with the class. Which strategies do they use most often? Which do they use less
often?
If you like, ask students what other strategies they find effective, and write them on the board so other
students can learn about them.

D. Students look at the strategies they don’t use and decide which ones they should try to use. If possible,
get students to make a plan for improving their speaking and listening. For example, if they said ‘no’
to 6, they can think about ways they can use English outside the classroom, e.g.

* Meet Ko Shwe and Naw Moon on Monday and Thursday evenings for English conversations.
* Listen to an English language radio programme every morning.
» Watch English language movies twice a week.
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9. Practice

This section has two parts:
* exercises so students can practise the language items learned in the module
* a vocabulary review where students can focus on new words from the module

9.1 Exercises
A. can and have to

Answers:
1. Do I have to work on Saturdays? 5. Can I take time off when my wife has her baby?
2. Can I leave early to pick up my daughter? 6. Can I have a holiday on Christmas Day?
3. Do I have to wear a uniform? 7. Do I have to bring my own coffee?
4. Do I have to go out for lunch? 8. Do I have to have a passport?

B. can’tand don’t have to

Answers:

. You don't have to work on Saturdays.

. You can 't leave early to pick up your daughter from school.
. You don t have to wear a uniform.

. You don t have to go out for lunch.

. You can 't take time off when your wife has her baby.

. You can 't have a holiday on Christmas Day.

. You don 't have to bring your own coffee.

. You don t have to have a passport.
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C. mustn’t and don’t have to

Answers:
1. mustn't mustn 't
2. don't have to mustn 't

don 't have to
don 't have to

3. doesnt have to
4. don't have to
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D. should and shouldn’t
Answers:
1. You shouldn 't drink a lot of whisky.
2. You should eat a lot of fruit and vegetables.
3. You shouldn t have a lot of children. OR
You should have a lot of children.
4. You shouldn t get angry.

E. Advice and opinions
There are many possible answers to these.
Possible answers:
1. [ think you should get a part-time job while you study.
1 don t think you should leave school.
2. [ think you should discuss this with your parents.
1 don t think you should get married if you don t want to.
3. [ think you should stop drinking.
1 don t think you should drink.
4. [ think you should be careful.
1 don t think you should walk to the village.
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F. Complete the sentences
Possible answers:
1. Students don’t have to drive a tractor.
2. A good medic must be kind and helpful.
3. Teachers have to work very hard.
4. Members of the village committee must know all about their communities.
5. A good father should look after his children.
6. Soldiers mustn’t steal people’s chickens.
7. Secretaries have to type letters.
8. A politician shouldn’t be corrupt.
9. Farmers don’t have to wear a uniform.
10. Small children can wear no clothes, but adults can’t.

G. somewhere, anyone, etc.
Answers:

. anyone

. somewhere

. anything

. anywhere, somewhere

. anyone, someone

. Ssomething
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H. Jobs crossword
Answers — across
1. mechanic
6. nurse
7. soldier
8. clever
9. part
12. fired
13. medic
14. tour
18. artist
20. farmer
22. rich
23. news

Answers —down
1. manager
2. carpenter
3. cook
4. gardener
5. firefighter
10. accountant
11. time
15. office
16. career
17. salary
19. teach
21. man
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9.2 Vocabulary review

This is a page of vocabulary learning using words from Module Nine. Not all of the words used in the
module are here. If a word is very easy or not very useful, we haven’t included it.

A. Students look up any words they don’t know in their dictionaries (if they have them), and write
translations or explanations for them. For homework, students should focus on the words they have
difficulty with. Help students if they continue to have problems with any of the words.

B. Answers:
1. trainee
2. ambassador, coordinator, firefighter, tour guide, maid, pilot, secretary, trainer
3. banned
4. nearby
5. career
6. temporary
7. essential
8. fund
9. colleague
10. volunteer
11. pilot, passenger
12. literacy

C. Students take one word from the wordlist, and make a mind map around it. They should try to
include as many other words from the list as possible, and any other words they know.

You can also do some activities from the Vocabulary review sections of Modules 1-8.
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Module Ten

1. The Past Continuous
This section focuses on narrating events in the past. It introduces the past continuous tense, and examines
the relationship between events (what happened) and things that were going on at the time (what was
happening):

» forming and using the past simple and past continuous tenses

* using when, while and during

1.1 What were you doing?

The setting for this listening exercise is a fctional country (Northopia) that won the Football World
Cup two years ago. On the audio, fve different people talk about what they were doing when they
heard the news.

A. Pre-teach newsreader, radio operator, pleased, hammock, celebrate.
Play audio 10.1, and listen to the fve people talking.
Students match the listening texts with the pictures.
Answers:
1. The newsreader 2. The forestry worker 3. The radio operator
4. The radio operator’s daughter 5. The teacher
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4.2 Listen and respond

A.

Discuss uses of I think so, I don 't think so, I hope so, I hope not and I don 't know. Pre-teach abroad.
Play audio 11.5. Students reply to the audio player using the replies above.
Play the audio a few times, until students are fast and fluent in their answers.

. Students write a list of yes/no questions asking about predictions and plans — about five questions is

enough. They ask and answer these questions in pairs, using / think so, I don t think so and I hope so.
If necessary, brainstorm a list of possible questions first, and write them on the board.

. Play audio 11.6. This time the audio has statements of opinion.

Students agree or disagree, with / agree or I disagree + more information.

. Students write a list of opinions.

In pairs, they make and respond to the opinions, using / agree + more information or / disagree +
more information.

4.3 The internet

A.

Brainstorm about the internet. Write their ideas on the board, or do a mind map.

Pre-teach force for good (something that causes good changes), access, log on (connect your
computer to the internet), foreign policy.

Students read the text. This is a difficult reading text, so check that they understand everything, and
clarify things they don’t understand.

Get students’ opinions of the internet. Do they have access to it — or do they think they will have
access to it sometime soon? Would/Do they use it for research, to get information, send email, or
would/do they use it mostly to play games? What problems would/do they have with the internet?

Introduce the activity: four students from different parts of the world are at a conference. They are
discussing the internet.

Pre-teach afford, fundraising events, satellite phone (a mobile phone that connects to a satellite in
space — you can use them everywhere), remote.

Play audio 11.7 two or three times. Students listen, and make notes of each person’s comments. If this
is too difficult, get them to check the audioscript.

Possible answers:

Nang Seng thinks:
* it’s not very useful for them as members don t have telephones or electricity
* people can 't afford computers * it is difficult to get information in Kachin language
Zindzi thinks:
* satellite phones are getting cheaper and cheaper * email is quicker than letters
o it is difficult to send letters to remote areas * people can share computers
Lee thinks:
* satellite phones are expensive
* the government closes websites it doesn t like, and arrests people for looking at anti-
government websites
* most information is in English, not so much in Chinese
Dylan thinks:
 computers and computer equipment are expensive
* internet is necessary in Canada as all organisations use it for communication

In groups (or as a class if you have a small class), students compare their own situation to those of the
speakers on the tape, and discuss how useful the internet is for them.
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5. No One, Nothing, Nowhere

This section looks at the pronouns nothing, nowhere and no one. It follows on from Module 9, where students
looked at some/any + thing, where and one.

5.1 What are you doing?

A. Give students a minute to look at the pictures on their own and decide what is happening. Then put
them in groups (three students per group is best). They decide on the story — encourage them to be
creative, give the people names, jobs, etc.
If they have difficulties, write these key words on the board: girl, mother, letter, boy, father, meet.
They should also think of an ending to the story (either happy or unhappy). Get one member of each
group to tell the story to the class.

B. Write the chart on the board:

Make these points:

some any no
something anything nothing
someone anyone no one
somewhere |anywhere nowhere

- we use some forms in positive sentences (e.g. [ saw something), and offers and requests
- we use any forms in most questions (e.g. Did you see anything?)
- in negatives, there are two possible forms: nothing, nowhere, no one, or not anything, not

anywhere, not anyone.

- we can also use some/any/no + body. This means the same as some/any/no + one

Read through the examples. Clarify anything students don’t understand.
Students rewrite the sentences using another negative form.

Answers:

. She _didnt give me _anything for my birthday.
. We ’ve cooked nothing for dinner.
. There _isn t anywhere to swim near here.
. I’ve got friends, but I _don t love anyone .
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C. Students write six sentences about themselves using the target language, e.g.

There s nowhere to go now.
. There s no one in her town to teach English.

1 didn 't say anything to my sister this morning.

5.2 Songs: For No One and Nowhere Man
This exercise might take a long time. Skip it if necessary.

A. Ask students if they have heard of The Beatles, a very famous British band from the 1960s and

1970s. If they know them, have a quick brainstorm about 7/e Beatles.

B. In this activity, students listen to two Beatles songs. Read the introduction. Students match the words
with the definitions. Encourage them to use dictionaries.

Answers:

your day breaks — your day begins

mind — brain

to linger — to stay somewhere for a long time
no longer — not for any more time
to miss — fo not get something

to last — to continue for a long time

to lend a hand — o help

to take your time — to not hurry, to do something slowly

point of view — opinion
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C. This activity does not provide a lot of practice of key structures, in section 5, but provides general
listening practice. If your students don t need more practice with this, you can skip it.
Play audio 11.8, Nowhere Man, twice. Give students five minutes to write the lyrics.
Play audio 11.9, For No One, twice. Give students five minutes to write the lyrics.
If necessary, play both songs again a couple of times.
They can look at the Audioscripts to check their answers.

Answers: Nowhere Man
He's a real nowhere man
Sitting in his nowhere land
Making all his nowhere plans for nobody

Extra Ideas

After students have identifed the lyrics to Nowhere
Man, here are a few suggestions for follow-up
activities you can do if you have time:

Doesn 't have a point of view

Knows not where he's going to

Isn't he a bit like you and me?

Nowhere man, please listen

You don 't know what you 're missing
Nowhere man, the world is at your command
He's as blind as he can be

Just sees what he wants to see

Nowhere man, can you see me at all?
Nowhere man, don't hurry

Take your time, don't worry

Leave it all till somebody else lends you a hand
Doesn 't have a point of view

Knows not where he's going to

Isn't he a bit like you and me?

Nowhere man, please listen

You don 't know what you 're missing
Nowhere man, the world is at your command
He's a real nowhere man

Sitting in his nowhere land

Making all his nowhere plans for nobody

For No One
Your day breaks, your mind aches
You find that all her words of kindness linger on
When she no longer needs you
She wakes up, she makes up

She takes her time and doesn t feel she has to hurry

She no longer needs you

And in her eyes you see nothing

No sign of love behind the tears cried for no one
A love that should have lasted years

You want her, you need her

1. Sing in groups. The song has eight
verses. Divide the class into two groups (or
four groups, if you have a big class). Each
group takes every second verse; Group A has
verses 1,3, 5and 7, and Group B has 2, 4, 6
and 8. (For four groups, give each group two
verses). Each group decides on some actions
for their verses. Then play the audio again
and have groups sing their verses, along with
the actions.

2. Identify the main point. In groups,
students identify the main point of this song.
Answer: Nowhere Man is a normal person,
similar to most others, who has no objectives
to his life, no opinions and no ability to think
for himself.

3. Compare and contrast. In the song, the
singer asks ‘Isn’t he a bit like you and me?’
Students compare themselves to Nowhere
Man. What are the similarities? What are the
differences? Do students agree that they:

- don’t know where they are going?

- don’t have opinions?

- don’t see anything they don’t want to see?
- wait for other people to help them?
Students discuss this in groups.

Extra Idea

After students have identified
the lyrics to For No One, do a
Background to the Story activity if

And yet you don t believe her when she says her love is dead. | you have time. Students imagine the

You think she needs you

And in her eyes you see nothing

No sign of love behind the tears cried for no one
A love that should have lasted years

You stay home, she goes out

background: Who is the singer? Who
is he singing it to? What was their
relationship before, and how has it
changed? In groups, students write
the background information to this

She says that long ago she knew someone and now he’s gone | story and present this to the class.

She doesn t need him
The day breaks, your mind aches

There will be times when all the things she said will fill your head

You won t forget her

And in her eyes you see nothing

No sign of love behind the tears cried for no one
A love that should have lasted years

Module 11



6. Pronunciation: Word Endings

This section focuses on pronunciation of final consonants (that is, the non-vowel sounds at the end of

words, e.g. the ¢ in cat and the p in help). This is a common problem amongst speakers of many Southeast
Asian languages, which do not have the same final consonant sounds as English. Burmese and many ethnic
minority languages in Burma do not have any consonant sounds at the end of words. Like other aspects of
pronunciation, students will not be able to pronounce final consonants correctly all the time after one lesson, so
you should correct mistakes regularly in future lessons too.

6.1 Identify the mistakes

A. Play audio 11.10. A woman is talking about some things she needs to buy. Students listen, and write her
shopping list. Make sure students don’t read the text in the speech bubble — you might like to get
them to close their books and do this task on paper, or cover the bubble.

B. Discuss this task — did students find it easy or difficult? What was difficult about it? Hopefully,
students can identify that the final consonants were not pronounced in many of the words. Some words
students might be able to identify by context, but others are more difficult.

C. In pairs, students practise reading the text, focusing on pronouncing the final consonants.

D. In this version the final consonants are pronounced clearly. (The same person, a Burmese woman, is
speaking.) Play audio 11.11 sentence by sentence and let students repeat it.

6.2 Importance

A. Read the information, and ask the questions. Do the first languages of your students contain final
consonant sounds?
Discuss the problem. Sometimes not pronouncing the final consonant can lead to misunderstanding;
sometimes it isn’t such a problem. With these sentences, students imagine that the final consonant of
the underlined word isn’t pronounced. They then decide whether this would lead to misunderstanding.
Possible answers:
1. Not usually. Perhaps, if the listener is not expecting a request for ice — ‘Can I have some eye in my
drink?’ is not a normal sentence though, and most people would understand the word from context.
2. Yes, definitely — ‘love’is present tense; ‘loved’is past. The listener would think that the speaker
loves them now, whereas the speaker is saying s/he loved him/her before (but doesn 't any more).
3. Probably — ‘fi my motorbike’ sounds a but like ‘fit my motorbike’. If the listener knows the
speaker’s motorbike is broken, it isn't a problem.
. No. Leaving off the s would not stop the listener getting the message.
. Yes. If the speaker does not pronounce the final n, it will sound like ‘forty’.
. Yes. Without the final consonant, the ‘pig’might sound like ‘pit’or ‘pick’.
7. Probably not. It's easy for listeners to guess from context.
8. Yes. The listener might think they said ‘I'm going to hell’!
9. Probably — the listener would not know whether the speaker has a bike now or had one in the past.
10. Maybe — there are no other context clues in the sentence.
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B. Students practise the sentences with a partner, making sure they pronounce the underlined words
correctly.

C. Discuss which words are most important to pronounce correctly.
Possible answers:

- Words that carry the meaning of the message — usually nouns, main verbs and adjectives. (These
words are normally stressed.) Prepositions, articles, some auxiliary verbs and adverbs are usually
less important. (These are normally unstressed.)

- Words that you can 't identify by context.

- Words that are easy to mistake for other words.

6.3 Final consonant practice

Instructions for this are on the following page.
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6.3 Final consonant practice

A. Students do this exercise in pairs. Partner A says the six words quickly. Partner B listens carefully,
and decides whether the final consonant is pronounced clearly. S/he gives a point for each word
ending correctly sounded, resulting in a score out of six.

You may like to demonstrate this activity first with a confident student.

B. In pairs, students do the same with each of these groups of words. After they complete all 14 groups,
they should identify which final consonants they have the most difficulty with.
If students aren’t comfortable giving feedback on each other’s pronunciation, get them to practise
without scoring each other.
Students then discuss which sounds are hardest for them.

C. Play audio 11.12. Students repeat after each word. Check they are sounding the final consonant
properly.

D. Divide the class into groups of 6-10. Groups sit or stand in lines. Whisper a sentence into the ear of
the first student from each group. That student whispers the sentence into the ear of the next student,
and so on. The final student in each group writes the sentence they hear on the board.

Everyone needs to be careful that other people can’t hear them whispering.
Here are some ideas for sentences. Think of some yourself if you like, or get students to think of
some sentences.

- There's a dead mouse on the top of the roof.

- I've got twelve fat pigs in my garden.

- The boss has a problem with the accounts and the budget.

- My aunt likes to hunt birds in the forest.

- My brother is a good cook and a great friend.

7. Writing: Expressing opinions

7.1 In my opinion

This section focuses on written opinions, and the language you need to express an opinion, support your
opinion, agree with another person’s opinion and present a contrasting idea.

A. Students read the letter. Elicit a summary of Ma Win’s situation, or if you prefer, get students to write
a short paragraph.
Possible answer:
Ma Win has just lost her job as a nurse and can t find another nursing job. She needs to
make money. She is thinking about going overseas to find work.

B. Students match the underlined expressions with the synonyms. Some are new, and some they have
met previously in this book.
Answers:
1. Furthermore 2. According to 3. In my view, I think 4. Therefore 5. For example

C. Pre-teach values. Establish the situation; U Aung Ko has strong opinions about the behaviour of
modern youth. Students use the six expressions underlined in A to fill the gaps.
Answers:
1. In my view 2. For example 3. Furthermore 4. According to 5.1 think 6. Therefore
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7.2 More opinions

A. Pre-teach authorities, migrant, bribe (n, v), living costs, rude, repay. Students quickly read Ni Ni’s
reply — give them about one minute. Ask them whether Ni Ni thinks Ma Win should come and join
her overseas.

Answers:

No. Most of Ni Ni's advice is that life is quite difficult in a new country. However, she says
the salaries are good.

B. Students fill the gaps in the letter with the expressions in the box.
Answers:
1. I don't think 2. In my opinion 3. However 4. Furthermore
5. For example 6. According to 1. Therefore

C. Explain contrasting point — a point that supports a different or opposite opinion. Students look
through the text and identify expressions that match the synonyms.
Answers:
1. You are right (that), I agree (that)
2. That's why
3. On the other hand

D. Students list the reasons presented in the letters for and against going overseas to work.
Answers:
Reasons for: - There are no medical jobs in her home country.
- She can stay with her cousin.
- She can support her family and repay her debts.
- The pay is better overseas.

Reasons against: - Life is difficult overseas.
- Living costs are higher than at home.
- It’s difficult to get a job in a hospital without a qualification from that
country
- Factory jobs are hard work, and owners are sometimes not nice.
- The police sometimes make problems for migrant workers.
- She will miss her family, friends and other things from home.
- A lot of educated people are leaving, which is bad for the country.

If you like, brainstorm other reasons for and against going overseas to work.

E. Asaclass or in groups, students discuss what Ma Win should do. Make sure they give reasons for
their opinions. If you like, have a class vote at the end.

7.3 Your opinions

A. Students choose one of these topics. Then they list the reasons for and against the opinion expressed
in the statement. If you prefer, get students to do it in pairs.
The topics listed are some possibilities for opinion-based writing. If you can think of topics that are
more relevant to students’ situations, give them different topics to write about, based on what is
happening in the students’ lives or communities at the time.

B. Students write three or more paragraphs on the topic. They should use at least six transition words
from this section.
When you check their writing, focus on correct use of the expressions from this section, but also look
at general clarity and quality of argument.
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8. Thinking about Learning: Grammar (1)

This optional section looks at grammar: how students feel about grammar, and the differences in the
grammar of different languages.

8.1 How important is grammar?

A. Pre-teach logical (sensible, natural, following rules), exception. These four people have different
feelings about English grammar. Read what they think. Clarify anything students don’t understand.

B. In groups, students discuss each view. Do students feel the same as any of these people? How do they
feel? Each student thinks of a short sentence to describe their feelings about grammar.
One member from each group summarises the group’s opinions to the class.

8.2 Comparing grammar
A. Students read the information in the bubbles.

B. Give students a few minutes to think about similarities and differences between the grammar of their
language(s) and English. Then put them in pairs or groups to share ideas. Then have a brief class
discussion. If they are struggling, tell them to think about the following:

* alphabets: the same or different? How many letters?
* tenses: similar to or very different from English tenses?
» word order
* parts of speech
» grammatical forms that are in L1, but not English
» grammatical forms that are in English, but not L1
Elicit specific examples, as in the bubbles, e.g.
We don t have articles in Burmese, so ‘I ate a potato’, ‘I ate the potato’and ‘I ate potato’ are
translated the same.

C. Individually, then in pairs/groups, then as a class, students compare their first language with other
languages that they know.
NOTE:
* Burmese and Arakanese are very similar.
* Thai, Shan and Lao are very similar to each other but are very different from Burmese.
* Mon and Khmer (Cambodian) are very similar to each other but are very different from
Burmese, though the scripts are closely related.
* Karen, Karenni and Pa-O are very similar to each other but are very different from Burmese,
although the Karen and Pa-O scripts, and some vocabulary, are similar.
o English is similar to many European languages (this is one reason many Europeans can speak

English well, even when it is not their first language) but it is very different from languages
native to Burma.
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9. Practice

This section has two parts:
* exercises so students can practise the language items learned in the module
* a vocabulary review where students can focus on new words from the module

9.1 Exercises
A. What are they going to do?

Answers:

. True.

. False. She's going to do that for six months.

. False. He’ll probably help his father write reports.

. True.

. True.

. True.

. False. He's got a really interesting internship.

. False. He's going to write HIV prevention materials at the hospital.
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B. Complete the conversation

Possible answers:
Ali: What are you going to do after you leave school?
Mi Mi: First, I’'m going to work for a while with my father in his photocopy shop.
Ali: What _are you going to do there ?
Mi Mi: I’'m going to look after the accounts.
Ali: Are _you going to work there for a long time ?
Mi Mi: No, only for a year. Then I’'m going to study some more.
Ali: _Where are you going to study ?
Mi Mi: I’'m not sure yet. Maybe in Mandalay.
Ali: _What are you going to study ?
Mi Mi: Languages, I think. I want to learn Chinese and Japanese.

C. Arrangements

Possible answers:
2. This afternoon he’s watching movies with some friends / going to the movies with some friends.
3. Tomorrow he's visiting his mother.
4. On Wednesday he's going to a job interview.
5. On Saturday he's playing volleyball.
6. On Saturday night he's going to a party at Daw Nu's house.
7. Next Monday he's meeting Aung Ko and discussing the budget / to discuss the budget.
8. On July 2 he's going on holiday with friends / having a holiday with friends.
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D. Geography crossword
Encourage students to use dictionaries, encyclopedias or other reference books for this exercise.
Answers:

. oceans

. border

. islands

. coast

. rivers

. mountain

. lake

. country

. forest

10. desert
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Asia, Europe and South America are all continents.

E. Weather and climate
Answers:

1. true

2. false

3. true

4. true

5. true

6. false

7. true

8. true

F. so and not

Possible answers:
1. Is it going to rain tomorrow?
2. Will you pass your exam?
3. Do they speak English?
4. Are you going to move?

G. no- or any-?
Answers:

. anybody
. anything
. nothing
. anybody
. anything
. nothing
. nobody

. nowhere
. nothing

1
2
3
4
5
6
7
8
9
10. anywhere
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9.2 Vocabulary review

This is a page of vocabulary learning using words from Module Eleven. Not all of the words used in the
module are here. If a word is very easy or not very useful, we haven’t included it.

A. Students look up any words they don’t know in their dictionaries (if they have them), and write
translations or explanations for them. For homework, students should focus on the words they have
difficulty with. Help students if they continue to have problems with any of the words.

B. Answers:
1. cut
. take your time
. tropical, temperate
. rumour
. branch
. coast
. immigration
. proposal
9. in my opinion, in my view
10. afford
11. particularly
12. excuse
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C. Students choose four words from the wordlist, and use them in sentences that are either true or false.
They read their sentences to a partner, who decides whether each sentence is true or false. If it is false,
they should try to correct it.

You can also do some activities from the Vocabulary review sections of Modules 1-10.
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Module Twelve

1. The Passive
This section introduces the passive voice, which is used a lot in formal English such as reports and
newspaper articles. This is quite a diffcult structure for Southeast Asian students, as most regional
languages do not have a similar structure. The focus of this introductory section is:

« the use of the passive in past and present simple tenses

« forming positive and negative sentences and questions in the passive voice.

« the differences between active and passive structures

1.1 Who did it?

A. Pre-teach article (a story in a newspaper or magazine), arrest, blow up, expel, parcel, explode,
charge (v) (when police formally accuse someone of committing a crime, before the trial), attempt (v)
(to try to do something), vandalism (destroying or damaging property) and trial (n). Students quickly
read the article and order the events.

Answer: 2,1, 4,3

B. Students answer the questions.
Answers:
1. we don’t know
2. we don’t know — perhaps the school board, school committee or the head teacher.
3. the article doesn’t say, but probably the police.
4. the article doesn’t say, but probably the police.
5. Kevin. In questions 1 and 2 we don’t know who did these things, and in 3 and 4 it is obvious
who did them (the police), so there is no need to mention them.

C. Students look at the sentences. Make sure they know the meaning of subject and object. Students
answer the questions.
Answers:1l.a 2.b 3.a 4.b

D. Students try to complete the grammar and usage rules. Let them work in pairs or groups if necessary.
Answers:

1. past participle, tenses

2. not

3. interested

E. Students identify three more examples of the passive in the article (not the ones mentioned in C).
Answers:

1. Coffee Mate is used to make tea and coffee white.

2. ...Mr Lomax was taken to Toronto Central Police Station...

3. ...he was charged with attempted vandalism.
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1.2 Forming the passive

A. Pre-teach produce. Students change the active sentences into passive.
Answers:

2. 9.7 billion pounds are spent on beer every year.

3. 9 billion litres of water are used each day.

4. 27 millions tonnes of rubbish are produced every year.

5. 1 car is stolen every 20 minutes.

B. Students rewrite the sentences in the past simple passive.
Answers:

2. 9.7 billion pounds were spent on beer.

3. 9 billion litres of water were used each day.

4. 27 million tonnes of rubbish were produced.

5. 1 car was stolen every 20 minutes.

C. Pre-teach edit, print, publish and assemble. In pairs, students talk about the production or processing
of the items in the pictures. Do not let students list things as ‘second/ly’, “third/ly’. We only use this
in more formal speech. If it is too diffcult, write the answer for Fsh on the board for them to use as a
model, and/or tell them which verbs to use for each item.
Possible answers:
Fish: First the fsh is caught. Then it’s killed. After it’s cleaned, washed and cooked, it’s eaten.
Rice: First the rice is grown. Then it’s cut. Then it’s washed, cooked and eaten.
Book: First the book is written. Then it’s edited. After that it’s printed and published.
Car: First the car is assembled. Then it’s tested and fnally painted.

D. Elicit the rules for forming negatives in the present and past simple passive:
Present simple: am/is/are + not + past participle
Past simple: was/were + not + past participle
Students rewrite the sentences so they are true, using the information in brackets.
Answers:
2. The internet wasn’t invented in the 1920s. It was invented in the 1980s.
3. Toyota cars aren’t produced in China. They’re produced in Japan.
4. Paper isn’t made of metal. It’s made of trees.
5. Shampoo is used for washing hair.
6. Cambodia wasn’t colonised in the 16th century. It was colonised in the 19th century.

E. Students fnd a way through the maze by following the instructions.
In the frst section, they can only pass through one-syllable past participles.
In the second, they can only pass through two-syllable past participles.
In the third, they can only pass through irregular past participles.
Students are not allowed to move diagonally.
Answers:

killed — looked — danced — walked — helped — planned — stopped — closed — talked — climbed —
asked — voted — added — hated — waited — ended — started — tasted — wanted — needed — caught —

came — driven — seen — got — stood — gone — heard — thought — left — woken — rung — swum —
drunk — eaten
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1.3 Active or passive?

A. Students Fll the gaps in the sentences about the UK using the passive or active forms of the verbs in
the box.
Answers: 2. ismade 3.don’tgrow 4. aren’tcleaned 5. are held, holds
6. isn’t translated (or hasn’t been translated) 7. closes 8. are employed, is owned

B. Pre-teach murder. Students Fll the gaps with the passive or active forms of the verbs in the box, in
the present simple or past simple tense.
Answers: 1. ate 2. were eaten 3. are murdered 4. are caused 5. were killed
6. uses, are recycled 8. drink

1.4 Bangladesh

A. Students look at the picture, and brainstorm everything they might know about Bangladesh. Write
their ideas on the board.

B. Individually, or in pairs or groups, students read the article. They should look up words they don’t
know in their dictionaries. They then Fll the gaps with active and passive forms of the verbs listed.

C. Pre-teach loose. Play audio 12.1 two or three times. Students check their answers.
Answers: 1.suffers 2. was fooded 3.drowned 4.died 5. are caused
6. are cut down 7. are destroyed 8. survive 9.arenotgiven 10.don’t attend

Check that students have the correct tenses. The second and third paragraphs are in the present
simple, as they are talking about a situation that happens all the time. The frst paragraph had some
information about things that happened in 1996. These use the past simple.



1.5 Questions and answers in the passive

A. Pre-teach mine (noun and verb). Students read the questions, and answer as many as they can.

B. Students match the answers with the questions.
Answers:b.5 c¢1 d.8 e7 f2 g4 h6

Go through the structure of passive questions. Write on the board:
When were the Pyramids built?  Are rubies mined in Burma?
Elicit the structure of these questions:
wh- question word + be + subject + past participle.
be + subject + past participle.

C. Students make wh- and yes/no questions using the information provided.
Answers:
2. How is glass made?
3. Was Australia colonised by the Spanish?
4. Is silver used for jewellery?
5. Why was General Aung San killed?
6. Where is rice grown in Burma?
If necessary, refer students to The Passive: Questions and answers section of the Language
Reference.

D. Look at the picture, and establish the situation. These people are answering questions about their past
experiences. The man is talking about a time he was injured. The woman is talking about a time she
was beaten. Students write the questions.

Answers:

2. How were you injured?
3. Where were you injured?
5. How were you beaten?

6. Why were you beaten?

7. Where were you beaten?
8. Who were you beaten by?

E. Students think of answers to the questions in D about themselves.

F. Pre-teach told off (scolded). Students write passive questions using the verbs provided. If they fnd
this diffcult, brainstorm which questions they could ask, and write them on the board.

G. Students choose some of the questions in D and F — about 6 questions is enough. They ask and
answer the questions in pairs.

H. Students change partners, and tell their new partner about their previous partner. If you have a small
class, get students to tell the class about their partner.
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2. The Present Perfect (3)

In Module 5, students were introduced to the present perfect tense to talk about things that have just happened.
This section looks at another use of the present perfect tense: talking about past experience. It introduces the
question Have you ever...? to ask about previous experiences and looks at the difference between the two past
participles of go: been and gone.

2.1 Have you ever met a famous person?

A. Look at the pictures, and establish the situation. Three students — two from Burma and one from England
— are talking about famous people they have met. Pre-teach Minister of Education. Check students know
who David Beckham (a famous English footballer) and Prince William (a member of the British Royal
family) are. Play audio 12.2. Students listen, and decide which people the students have actually met.

Answers: 1.yes 2.yes 3.no-— Nyi Nyi was not telling the truth

B. Students answer the questions. Try to elicit relevant extra information, rather than just yes or no.
Answers:
1. No, she hasn’t. She’s met the Minister of Education’s hushand.
2. No, she hasn’t. He came to her parents’ shop and bought a newspaper, but they didn’t talk to each
other.
3. No, he hasn’t. He was not telling the truth.

C. Play audio 12.2 again. Students listen, and write examples of the present perfect tense in each form. Make
sure they know that sentences with never are grammatically positive even though the meaning is negative.
Answers: positive sentences: You’ve lived in London. I’ve never met a really famous person. I’ve met David
Beckham. He’s never met David Beckham.
negative sentences: No you haven’t!
yes/no questions: Have you ever met a famous person?
Have you seen anyone famous?
Tell students to read the Present perfect (3) section of the Language Reference.

2.2 Your experiences

A. Students write sentences about their experience: what they have done, and when they did it. Emphasise
the different tenses used: present perfect for experience, and past simple to talk about the exact time and
other details.

Answers: I’ve ridden an elephant. | rode one in... OR I’ve never ridden an elephant.

I’ve had malaria. | had it in... OR I've never had malaria.

I’ve stolen something. I stole a... in... OR I’ve never stolen anything.

I’ve been to Bagan. | went there in... OR I’ve never been to Bagan.

I’ve won a competition. | won a... competition in... OR  I’ve never won a competition.
I’ve broken a bone. | broke my... in... OR I’ve never broken a bone.

I’ve seen a ghost. | saw one in... OR I’ve never seen a ghost.

I’ve met a famous person. I met... in...  OR I’ve never met a famous person.

B. Students work in pairs, and ask and answer questions as in the example dialogue.

C. Students get into groups (4-7 per group is best) and take turns telling their group members about their
partners from B. They don’t need to tell everything, only the more interesting experiences.
If you have a small class, you can do this as a class instead.
2.3 Have you ever...?

This section gives extra practice of the present perfect for experience and briefy reviews the use of four tenses
covered in this course. If you think your students do not need this, or you do not have much time, you can skip
this section and move onto 2.4.

Instructions for these exercises are on the next page.

Module 12



A. Look at the pictures. Students will hear people answering four questions about the things in the pictures.
Elicit predictions from the students about what the questions will be. Write these on the board. Play audio
12.3. Students identify the questions. Were their predictions correct?

Answers: Have you ever been in a large boat?  Have you ever eaten pizza?

Have you ever driven a motorbike? Have you ever attended a conference?

B. Play audio 12.3 again. Students listen and answer the questions.
Answers:
1. a. When she was young. b. To stay with her grandparents.
c. Yes — She said it was nice, peaceful and relaxing.
2. a. At a pizza restaurant around the corner from his house. b. Once a week.
3. a. Thirteen. b. Her older brother’s. c¢. No — She was very frightened.
4. a. Yes, he has. b. The environment/logging in Kachin State.
c. 45 people: Burmese, Chinese and other Asians.

C. Students match the tenses and the uses.
Answers:
present perfect — to talk about experiences
past simple — to talk about something that happened at a specifc time in the past
present simple — to talk about habits
past continuous — to talk about something happening at the same time as another event

D. This may take quite a long time so skip it if you like.
Students listen and write at least one example (from the audio) of each tense mentioned in C.

2.4 Relevant experience

A. Discuss relevant experience. Elicit students’ ideas of what this means.
Answer: Past experience that is useful in your current situation. If you are applying for a job, it is experience
that would help you to do that job.

B. Pre-teach liaise [lee-aize], reports, proposals. Read the information, and clarify anything that students
don’t understand. Students read through the list of experiences, and tick the ones that they consider
relevant to the job of school counsellor.

Possible answers: Most of these are relevant. Part of the job is to advise about job opportunities so

experience of any job is a bit relevant. However, perhaps the most relevant are:
* teaching in a high school * working for a community organisation
e writing reports and proposals « liaising with different ethnic organisations
« studying at university

C. Students decide on the fve experiences that are most important for the school counsellor job. These
can be experiences from the list in B or ones that the students think of for themselves. You might like
to brainstorm a list of relevant experience with class frst. After students have decided on their fve
experiences, they make yes/no questions about them. Some examples of questions from the list above:
- Have you worked for a community organisation? - Have you written reports and proposals?
- Have you liaised with different ethnic organisations? - Have you studied at university?

D. In pairs, students interview each other for the job of school counsellor. Partner A is the interviewer, and
asks his/her six questions. Partner B is the applicant, and answers the questions. They should answer
honestly according to their own real experience.

E. Ingroups, students make list of relevant experience for the three jobs. Once they have their lists, they write
questions asking about the experience.

2.5 Personal gqualities

A. Read the introduction and clarify anything that students don’t understand. What kind of person is she
looking for? Pre-teach loyal. In pairs, students decide what characteristics are most important for this job.
They can use a dictionary or ask you if they don’t understand the words.
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B. Audio 12.4 is extracts from job interviews — Mi Mi Khaing interviewed six people. These six people
applied for the job. Mi Mi Khaing made these notes about them.
Students read the notes — clarify anything they don’t understand. Play audio 12.4. Students listen, and
write the number of the interview next to the note.

Answers:1.b 2.c¢c 3.e 4f 5d 6.a

C. Play audio 12.4 again, more than once if necessary. Students write all Mi Mi Khaing’s questions.
Then they look at the audioscript and check their answers.
Answers:
Why do you want this job?
Is the money important to you?
What did you think of Rangoon?
And do you want to travel around the countryside?
Have you had much experience with the education department?
Are you still teaching at the university?
Why is that?
Problems?
Why have you had fve different jobs this year?
Would you enjoy liaising with different education organisations?
And are there any questions you’d like to ask me?

D. Look at the questions, and clarify anything students don’t understand. What other questions might

people ask in a job interview? Brainstorm some more questions, and write them on the board.
Here are some ideas:

- Where do you work now?

- Can you use a computer?

- What languages do you speak?

Etc.
Roleplay a job interview. In pairs, students ask and answer these and other questions. Give the class
a few minutes to prepare their questions and answers. Partner A is the interviewer; Partner B is the
interviewee. Then students change roles. If you like, get a few pairs to perform their roleplays to the
class.

2.6 been and gone

Read the explanation and examples of been and gone. If necessary, refer students to the been and gone
section of the Language Reference.

A. Students Fll the gaps with been or gone.

Answers:
a. gone
b. been
c. been
d. gone
e. been
f. been
g. gone
h. gone
i. been

Module 12



B. Students write sentences about where she’s been, and when she went there.
ANSWers:

1. She’s been to France. She went there in 1992.

2. She’s been to Thailand twice. She went there in 2002 and 2004.

3. She’s been to Cambodia and Laos. She went there in 2002.

4. She’s been to China. She went there in 2005.

5. She’s been to Egypt. She went there in 2007.

6. She’s been to Singapore and Indonesia. She went there in 1989.
7. She’s been to Malaysia. She went there in 2003.

C. Students fll the gaps in the paragraph, using the information in the texts.
Answers:

Nang Seng has visited _ten countries in Asia, Europe and the Middle East. She has been to
seven _different countries in Asia. In 2002, she went to _Laos , _Cambodia and
Thailand . She has visited _Thailand twice. The frst time was in _2002 and the second

time was in _2004 . In 1989, she visited _Singapore and _Indonesia . She’s only been to

Europe twice. She’s visited _Britain and _France there. She went to Egypt in _2007 to

attend a conference.

3. The Arts

This section looks at the arts: performing, writing, playing instruments, dancing, etc. The focus is on the
types of arts you can see in Burma and Southeast Asia.

3.1 Vocabulary

A. Ingroups, look at the words, and discuss their meanings.
Students spend a few minutes looking up words they don’t know in their dictionaries.

B. In groups, pairs or individually, students put these words into categories.
Encourage students to think of more words connected with the arts, and put them in the table.
Answers:

watching listening reading/writing
theatre make-up musician record poet classical
rehearse play rehearse perform traditional  writer
concert movie concert singer modern book
exhibition actor song band
costume artist traditional orchestra
photographs  perform modern folk
traditional cinema classical karaoke
modern puppet rock instrument
classical circus opera jazz

gallery

Language/Culture Notes

An orchestra is a large group of musicians playing classical music. A band is a smaller group of
musicians; different bands play different types of music.

Opera is a type of classical music, with a focus on singing and acting. Many different cultures have opera.

An art gallery is a place where people go to see art. Art galleries and museums hold exhibitions that
focus on a particular topic, period or artist.
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Extra Idea

Give each group a large sheet of paper, and get them to make mind map posters to stick on the
wall. They could illustrate them, either with their own drawings or pictures cut out of newspapers
and magazines. Which group can add the most words?

reading / writing

book

. iano
guitar P

\ -
instrument novel

rock — band

3.2 The arts in Asia

A. Read the descriptions of the photos, and clarify anything students don’t understand.
Individually or in pairs or groups, students match the photos with the descriptions.
Answers:
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B. In pairs, students choose one picture, and think of some background information about it. This does
not have be true. Students should use their imaginations!
They tell the class. (If you have a large class, they can do this in groups instead.) They should not use
the name(s) of the artist(s) in their information.
The class (or group) guesses which picture it is.
You might need to demonstrate, e.g.

He has just fnished a concert in Bangkok. After the photo is taken, he will get in a bus and go to
Chiang Mai with his band. They are waiting for him. (Carabao)

They are at a rehearsal. It is late afternoon, and everyone is very tired. There are two violin players.
They don't like each other; they are arguing. The piano player wants to go home to see his new baby.
They have an important concert tomorrow. (The Bombay Symphony Orchestra)

C. In pairs or groups, students describe and discuss their experience of the arts.

3.3 Describe the picture
This activity is quite easy. If your students don’t need more practice with arts vocabulary, you can
skip this.

A. Students write fve true and fve false sentences about the picture. Encourage them to be creative.
B. Students work in pairs. They order their sentences in a mixture of true and false, and shut their books.
Partner A reads her/his sentences to Partner B. Without looking at the picture, Partner B identifes

whether the sentences are true or false.
Then partners swap roles. They take turns doing this until they have no more sentences left.



4. Social chat

This section deals with small talk — the general, polite sociable conversation you make with people you
don’t know very well. Small talk is what you do when you meet someone for the frst time, and want to be
friendly. It starts by reviewing introductions, and then looks at what happens after the introduction.

4.1 Introductions

A. Students match the situations with the appropriate remarks. Some remarks match more than one
situation.
Answers:
Informal introductions
Have you met Mi Chan?
Do you know Zaw Zaw? Zaw Zaw, this is Kelly, a friend of mine from work.
Hi. Nice to meet you.
Formal introductions
Sayama, may | introduce my father, Ali Mahmoud. Dad, this is my Maths teacher,
Sayama Mu Naw.
Ms Green, I’d like to introduce my colleague, Nu Nu.
How do you do?
Introducing yourself
May | introduce myself? I’m Sandar from the National Manufacturers Association.
Excuse me, are you Maw Maw Aung?
I have an appointment with U Ba Shwe at 3.30. My name is Jan Healey.
Hi. Nice to meet you.
How do you do?

B. Read through the situations and clarify anything students don’t understand.
Students work in pairs or groups of three. They create short dialogues for each situation, and practise
these in their groups.

C. In their pairs or groups, students choose one of the situations, and write a longer dialogue. This
should last between 45 seconds and 2 minutes (you choose the time limit). Encourage students to be
creative — what sort of things are they likely to talk about in these situations?

D. Students perform their conversations to the class.

4.2 Conversations

A. In groups, students decide which topics are appropriate small talk, and which are inappropriate when
you meet people for the frst time. There are no fxed rules for this, as some people are happy to
talk about age, religion or politics, and some aren’t. Some people might not want to talk about their
organisations or jobs, or why they are here. In Western cultures, the following is generally true.
Possible answers:

appropriate inappropriate
family religion
organisation/job political beliefs
the weather age
duties and responsibilities their opinion of your culture
hobbies/sports your opinion of their culture

home country/town

places they’ve been to

favourite food/music/flms/books
why they are here




B. Read through the situations and clarify anything students don’t understand.
Brainstorm a list of things you could say in each of these situations.
Suggestions:
1. (bus) — Yes, itis. I’'m tired. Do you travel here often? Where are you going? etc.
2. (meeting) — Hello. My name is _(Zin Mar) . Have we met before? Were you at
(the meeting last week) ?
3. (conference) — That was a very interesting speech. Did it take you long to write?
I don’t know a lot about _(fsh farming) , but that was really interesting. etc.
4. (teacher) — Sayama Nu? Do you remember me? I’m May May.
You taught me in 5% standard, in 1997. Are you still teaching at No 2 school?

4.3 Formal or informal?

A. Play audio 12.5. Students listen, and decide which conversation is more formal.
Answer: Conversation 1
Play audio 12.5 again. Students identify the topics in each conversation.
Answers: Conversation 1: Organisation, duties and responsibilities, home town
Conversation 2: The weather, places they’ve been to, favourite food and music

B. Point out that when we want to keep a conversation going, it is important to ask questions. This
demonstrates you are interested in the person you are talking to.
Play audio 12.5 again. Students identify which questions the speakers use to get more information.

Answers:
Conversation 1:  Are you still with the UNDP?  So, how long are you here this time?
What’s that like? So, what do you do for the UNDP?
Conversation 2:  Where are you from? What’s it like?
Do you like Chinese food? Have you heard much Chinese music? Is it good?

C. Play audio 12.5 again. Students identify what words and noises the speakers make to show they are
interested in the conversations.
Answers: Conversation 1: Really?  Uh-huh. Oh?  Yes? Conversation 2: Yeah.  Mmmm.

D. Roleplay. In pairs, students choose one of the situations in 4.2 A. They create a conversation. Give them a
few minutes to prepare, and get a few pairs to perform their conversations to the class.

5. Pronunciation: Expressing Interest
This section focuses on using intonation to demonstrate you are interested in another person, and want to listen
to what they are saying.

5.1 Intonation

A. Play audio 12.6. Students decide in which conversation the woman sounds more interested, 1 or 2? Why
do they think this?

Answer: 2. Her voice rises and falls more. In 1, she speaks in almost the same tone throughout.
Explain to students: Intonation is variation of pitch (*high” and ‘low’ sounds) when speaking. People
usually talk in a higher pitch, or in a varying pitch (up and down), when they are interested in the
conversation. If people talk in a low, fat pitch, it can sound like they are not interested.

B. In pairs, students practise introducing themselves and sounding interested in their partner. The
conversation from A is a useful model conversation — students can fnd it in the audioscripts.

C. Play audio 12.7. These are examples of people sounding interested. Students repeat, focusing on
intonation. It will be diffcult for students to copy the intonation exactly the same as the audio. That’s
OK. The main point of this exercise is to expose students to the idea that people vary their speaking
tone when they want to sound interested.

5.2 Areyou interested?

A. Students take a few minutes to think of appropriate responses to these remarks.
Students work in pairs, taking turn to remark and respond. They should focus on intonation.
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Exercises B-F are good for intonation and general speaking practice, but skip them if you are short of time.
B. Students write a topic on a piece of paper. They should think of a topic that they want to hear more about,
but that other students will know about. Collect the pieces of paper.

C. Give each student one of the pieces of paper. If anyone gets their own back, swap it for another one.
Students prepare three minutes of things to say about this topic. (If you think this is too diffcult, tell them
to prepare only 90 seconds’ worth.) Give them 5-10 minutes to think about the topic and make some notes.
However, they are not allowed to read their notes when they talk. The notes are only to help them think
while they are preparing.

D. In pairs, students talk for three minutes (or 90 seconds) on their topic. The listening student listens for
intonation that demonstrates the speaker is interested.

E. Students change partners. In their new pairs, they talk for two minutes (or one minute) on the topic. The
listening student listens for intonation that demonstrates the speaker is interested.

F. Students change partners. In their new pairs, they talk for one minute (or 30 seconds) on the topic.

6. Phrasal Verbs

This section introduces phrasal verbs:
« phrasal verbs that are easily understood by their component parts
« phrasal verbs that have different meanings to their components, and must be learned as separate
vocabulary items.

6.1 What is a phrasal verb?

A. Students work in groups of four or fve. Give each group a piece of paper. Only one person from each
group should write. Give groups two minutes to list as many phrasal verbs as they can. The group with the
most phrasal verbs is the winner. Groups read out their phrasal verbs. Make a class list on the board.

B. Pre-teach idiom (a group of words that have a special meaning — a meaning that is different from the
separate words). Students read the statements, and decide if they are true or false.
Answers:
1. True. (In phrasal verbs, at, in, on, etc. are not prepositions. They are small adverbs which are
sometimes called ‘adverb particles’, sometimes ‘adverbs’ and sometimes just ‘particles’.)
2. True.
3. True. (There are thousands of phrasal verbs commonly used in English.)
4. False. (Some are idioms, but some, such as stand up, have clear, literal meanings.)
5. False. (Some phrasal verbs can be used in formal contexts, but most are informal.)

6.2 Easy phrasal verbs
This exercise focuses on phrasal verbs you can easily understand if you know the meanings of their
separate words.
A. Students look the verbs in the box, and fgure out their meanings. Elicit defnitions if you like.
They write them in their past simple forms.
Answers: came back camein cutout fellover goton gaveaway stood up
lay down paid back stayedin wokeup puton wentaway tried on
Tell students that phrasal verbs can be used in all tenses but this section focuses on the present and past simple.
B. Students fll the gaps with the verbs in the box. Some of them need to be put into the past simple tense.
There are a few possible answers; these are the most common.
Possible answers:
2.giveaway 3.fallover 4.puton 5.laydown 6.Goaway! 7.Comein. 8. cutout
9.stayin  10. Come back! 11.triedon 12.goton  13.payback 14.Wake up!

C. Students complete the sentences.
Possible answers:

1. Please cut out this picture from the 5. I need to lie down because | feel sick.
newspaper. 6. |1 gave away my bicycle because I didn’t

2. 1d like to try on that coat. need it.

3. The weather is very hot. I’ll put on a 7. Naw Moo came back because she wanted
cotton shirt. to see us.

4. Ko Moe fell over and hurt his leg. 8. 1 usually wake up at 6.30.
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6.3 Idiomatic phrasal verbs
This exercise focuses on idiomatic phrasal verbs. These verbs have meanings that are different from the
meanings of their separate parts.
A. Students look the verbs in the box, and guess their meanings. Elicit defnitions if you like.

B. Students match the verbs in the box with these synonyms.
Answers: continue — carry on  understand — fgure out  collect — pick up  stop — give up
refuse — turn down

Language/Culture Notes

1. Sometimes phrasal verbs have a slightly different meaning or use from their synonyms. For example,
figure out means ‘to come to know the answer, method or reason by thinking about it’, e.g. / can’t figure
out how to play the video. It is not correct to say / can’t figure out the radio because it’s too quiet. But it is
useful for students to know the synonyms so they can understand the approximate meanings.

2. Many phrasal verbs have more than one meaning. For example, take off can mean:

i. toremove an item of clothing. (The man took off his shirt.)

ii. when a plane leaves the ground. (The plane took off at 8.00.)

iii. to reduce the price of an item. (They've taken 10% off the price of this shirt.)

iv. when something new suddenly becomes popular. (The new bakery has really taken off.)
This is the same as many other vocabulary items in English. In this module, we only show one meaning
of the verbs used.

C. Students put the verbs into their past tense forms.
Answers: threw away turnedup turned down wenton setup  hurried up
looked after  looked up  fguredout gaveup carriedon pickedup grew up

D. Students il the gaps with the verbs in the box. Some of them need to be put into the past tense.
Answers:
1. Hurryup 2.setup 3.lookedup 4.growup 5.Carryon 6. turned up
7.pickup 8. fgureout 9.gaveup 10.look after 11.turned down 12. throw away

E. Students complete the sentences.
Possible answers:
1. Someone turned up at my house yesterday afternoon.
2. Please throw away that ugly old hat.
3. I grew up in a small village near Sittwe.
4. We set up a committee to organise the festival.
5. Hurry up or we’ll miss the train!
6. | can’t fgure out the answer.

If students want more information about phrasal verbs, tell them to read the Phrasal verbs section of the
Language Reference.

7. Writing: Charts and Statistics

This section focuses on statistics and charts, and how students can interpret and write about them. It
covers the use of bullet points, which are commonly used to present lists of facts or opinions.

7.1 Statistics

A. Students answer the questions.
Answers:
1. Australia is the richest. Bangladesh is the poorest.
2. In general, rich countries damage the environment more.

B. Pre-teach consume, emit, barrel (used to measure oil — about 159 litres), tonne (1,000 kilograms),
waste (rubbish, stuff that is not used). Students look at the chart and match the verb with the type of
statistic each line in the chart focuses on.

Answers: emitted — carbon dioxide produced —waste born — babies
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